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Page # Table 1 Descriptions and frequency distribution of 1 st order factors 1 Table 2 Descriptions and frequency distribution of 2 nd order factors 2 Table 3 Frequency distribution of 2 nd order factors 3 Figure 1 Peer relationship with access to resources for students with disabilities 3 Figure Second-order factor analyses were conducted to further combine liked concepts and measures. In the second-order factor analysis, the first set of 23 factors was treated as individual items (questions) to create the second-order factors. Nine secondorder factors were produced. Figure 1: Peer relationship with access to resources for students with disabilities shows that of the 3.1% of students who completed this portion of the survey, 3% indicated they felt they had at least moderately positive peer relationships and were typically able ot access campus resources. The results for this second-order factor are misleading due to the influence of the factor 'accessibility of campus resources for students with disabilities' in which only 3. 6% of students completed the set of questions that make up this factor. SPSS automatically deleted subjects that do not complete all questions that are pertinent to the factor. Once this factor was removed, the interpretability of the second-order factor of peer relationship increased. shows that approximately 12% of students indicated that prior to attending FSU about half of those making up their social environment were similar to them in race, ethnicity, and/or gender. Approximately 79% of students indicated about 57-71% of those around them were similar to them.
2nd order Frequency Distribution
27% of students did not provide a response to this item, possibly suggesting that they might not have interacted much with people that are different from them in order to arrive at such a judgment. Figure 6 : Camaraderie among groups shows that 32% of students indicated they perceived a moderate degree of camaraderie among different groups at Ferris. Forty-one percent perceived a good deal of camaraderie among different groups at Ferris. As indicated for the peer relationship factor, 26% did not respond to this question which could suggest that they may not have interacted much with people that are different from them in order to make such judgment.
Figure 7: Classroom environment shows for the most part, respondents did not feel as though their classroom contribution were devalued or that they were expected to represent those similar to them. Specifically, only 11% provided responses that suggested they felt this way. Fiftyeight percent of the responses suggested little to no such experiences.
Figure 8: Diversity impacted academic achievement and personal development shows that 34% of students indicated they felt diversity had a moderate impact on them. Twentynine percent indeicated that diversity had a strong impact on them. Thirty-three percent of students did not provide a response to this question. This might be explained by the fact that approximately 50% of the respondents were freshmen and sophomores. Figure 9 : Diversity programs and policies shows sixty-eight percent of respondents provided responses suggesting at least a moderate degree of resentment regarding the perceived special consideration given to others and a lack of received special consideration. Only 17% provided responses suggesting a lack of resentment and the receipt of such attention.
